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Introduction

This report reflects the process and the outcomes of a 4-day international workshop that was organized to prepare for an assessment of the 6-country School Sanitation and Hygiene Education project. This workshop took place from May 31 – June 3, 2005.
Participants came from 5 out of the 6 countries that took part in the project (see annex I for participant list): Nepal, Zambia, Vietnam, Colombia and Burkina Faso. Unfortunately our colleagues from Nicaragua were not able to participate. Other resource persons were mr. Henk van Norden (UNICEF New York), mr. Bill Fellows (UNICEF Regional Office South Asia) and ms. Donna Goodman, consultant to UNICEF. Workshop organization and facilitation was in the hands of IRC staff: ms. Kathleen Shordt, ms. Ingeborg Krukkert and ms. Eveline Bolt.

List of abbreviations

IRC

International Water and Sanitation centre
PCA

Project Cooperation Agreement
SSHE

School Sanitation and Hygiene Education
UNICEF
United Nations Children’s Fund
WES

Water and Environmental Sanitation
Why this workshop

A bit of history

From 1999-2003 UNICEF office is 6 countries around the globe implemented the so-called School Sanitation and Hygiene Education (SSHE) project. This project had the following objectives:
· To test a methodology for improved SSHE, field tested in at least six countries in three continents;
· To develop and improve country-specific, child-centered teaching programmes utilizing the life skills approach;

· To develop capacities to utilize the guidelines for school sanitation and hygiene education;
· To support and sustain initiatives by different stakeholders at community level;

· To document and disseminate experiences of the pilot project;

· To increase global, regional and national awareness and commitment towards SSHE.

The project proposal included an evaluation, on the basis of which the SSHE-manual could be updated. For a number of reasons this evaluation got postponed several times and it was ultimately decided to carry out a participatory assessment during the second half of 2005. 
About the assessment

The Project Cooperation Agreement (PCA) states the following: UNICEF and IRC will conduct a joint participatory assessment of the immediate outputs, overall results and lessons learned, while in the process identifying particular experiences, strategies, plans resources or materials that have proven to be robust and that can be recommended for use in other SSHE programmes and education/WES contexts. The PCAS also state that the assessment will take place in the schools reached by the SSHE-programmes as well as at the intermediate (district) and national level. 

This assessment seeks to answer the following questions: 

· What are the main results of this project in each country at school, district and national levels?
· What were the major lessons learned (both positive and negative) that may have relevance for SSHE in general?

· What particular experiences, strategies, plans, resources or materials are of sufficient quality that, if appropriately adapted, may be useful in other SSHE and education/WES contexts?

It was also decided that the assessment was to take place in four stages:
1. The country teams attend a preparation workshop to design and plan the process for the participatory assessment;
2. The country teams prepare themselves for the field evaluation with intensive and structured e-mail support from UNICEF and IRC;

3. The country teams do the field work and prepare a report. During this stage IRC will carry out three project support missions to three countries involved in the assessment;

4. The country teams as well as staff from UNICEF and IRC meet to discuss the outcomes and to provide the illustrative case study examples for the report.

This report reflects the process and the outcomes of the first stage: the preparatory workshop.
Workshop proceedings
Workshop objectives

The objectives of the workshop were as follows:
· To share experiences and results of country projects;
· To design and plan the assessments including participatory tools;
· To plan data entry, analysis, field preparatory training, data collection, analysis and the use of the study  within each nation;
· To become familiar with a range of data collection tools/strategies.
Given the little time available and hence the set-up of the project there was not much room to discuss and change the workshop objectives.
Workshop methodology
The nature of the objectives called for a mix of plenary sessions and work in country teams. Through a letter participants were requested to prepare themselves before coming to the workshop. Preparation included making a poster presentation and finding out about resources available for the assessment (see annex II for the invitation letter). 

The first day of the workshop was spent on finding out more about each other’s project implementation, day two and three on shaping the assessment, and day 4 on planning of the assessment at the country and at the international level.

For more programme details please see annex III.

Much of the preparatory work still has to be finalized. Stakeholders have to get involved, tools have to be further developed and a detailed country level plan has to be made etc. Early 2006 there will be another get together to take a look at the assessment results.

Main issues discussed

Country level project details and ‘from the top of your head assessment’
After a brief introduction round the posters presentation took place. These were made around the following questions:
· What was the objective of your project? What did you expect from it?

· Which activities did you undertake, how many schools/district/communities were involved?

· What is the ‘from the top of your head’ assessment of the results?

· What are the weak and string points with relation to the project?

· Has the project been a stand-alone project or did it become part of a larger SSHE-programme?

Summarizing the following can be said:
There appear to be rather big differences in the way the project was implemented in the various countries, probably as a result of differing interests and/or circumstances. There were also differing levels of other influence by other development projects in the school areas. 
For more details about the ‘from the top of the head assessment’, please take a look at annex IV.

Sampling
If you are sampling from a small group, let’s say the 10 or 15 schools in the pilot programme, then assessing all the schools (100% sample) is advisable.  This is, indeed, what most groups decided to do.
 
Several groups decided to compare the pilot schools with schools that had not been in this programme, but had been in another programme. These other “control schools” should be similar to the pilot schools in other ways (example: about the same size, similar classrooms, and similar water situations in the surroundings).
 
In general, for large sample sizes, a rule of the thumb is that taking 100 schools at random from a fairly homogenous universe will give you a plus or minus (+/-) 10% chance of accuracy.  This is enough for our purposes. 
 
Who will use the outcome?

In the planning workshop we spent some time thinking together about how the assessment can be used. Some of the ideas included:
· Discuss the results in each school.  Use the assessment to improve what is happening in the schools.
· Compare the inputs and results with control schools with the pilot schools. 
 
What is it that you want to find out?
	What do you want to find out?

	Burkina Faso
	Colombia
	Viet Nam
	Zambia
	Nepal

	Check for gvt partners, for unicef , for crepa, for communities and schools. How can we be sure that the process is a good one. We want to know if our approach is efficient. A participatory way to find out if the process is understood by every level to be able to scale up.

KS: each group should use monitoring.

To control a process; how do you get the information and what does it mean, it has to be understood.
	Sustainability of the programme; Scaling up with quality
KS: what stops us from scaling up, identify limiting factors and check those.
	Effectiveness and sustainability of the investment.

Use as input for 5 year plan.

Use for advocacy and to get commitment from stakeholders.

KS: try to focus on one or two priorities
	Is it sustained and why. 

NGO Support capacity

Check sshe policy, is it effective.

Scaling up with quality

KS: reason why is difficult; try to look at alternative cooperation ways, not only with NGOs


	SSHE guideline document contains 6 activities with indicators
Suggestion Kathy: only giving percentages does not really help to improve the situation, more than one indicator is needed than one number.


KS: try to identify very specific tools that can be used for monitoring that will be continued to use. Something that “could stay in the system”.

Country groups have written down a first list of indicators to work with later.

What is a useful indicator

· linked to the programme, don’t assess something you didn’t do in the program

· something that can show you changes

· useful for the future, for decision making

· fairly easy

· simple, well-defined

· verifiable, does it tell the truth ( checks and balances : triangulation
more than one person checks, or more than one way of checking

Tools 

Examples of tools that were discussed and appear in the hand-outs (see annex V) were…
· Interview with UNICEF/education staff: Find out what the inputs were in the school. Construction? Training? Support for school management groups? Learning materials? Refresher training? Training of supervisors who visit the school?
 
· Tools that measure knowledge, skills and practice:
· Demonstration: hand washing skills
· Small focus group interview (boys and girls separately): use of latrines, hand washing practice, organization of children for use and cleaning facilities
· Observation (as possible): before lunch for hand washing, at recess or beginning of lunch for use of latrines
· Class-room activity with children writing answers to questions and tabulating these:  knowledge and also hygiene education activities
· Interview with teachers (separately for men and women).
· Visit and observe: status, cleanliness and functioning of facilities with children or teachers
· Interview with teachers and district authorities:  history of programme, inputs in past, inputs in past year. Successes and challenges. 
 
Interview with school health club (or its equivalent) members: to assess their level of activities, activities of programme in school, activities or changes in the community as a result of this program.
 
(Possibly) Visit to selected homes or areas in community suggested by the teachers or school health club members where the school or school health club has been active.
 
Recording and analyzing data

As most people will be using EXCEL to enter data, it is important to remember to add extra columns that combine answers to more than one question. This can best be illustrated through a coding sheet, which you will find below.

Example of coding and analysis in SSHE study:
	a
	b
	c
	d
	e
	f
	These columns with combined data are more important.
g                       h            i
	j
	k

	schools (12 schools)
	water facility
	good functionning water
	has toilet
	toilet clean
	used by all girls
	has functioning water and toilet
	clean toilet used by girls
	water, clean toilet girls
	has trained teacher
	year ago project ended

	1
	0
	0
	0
	0
	0
	0
	0
	0
	0
	3

	2
	1
	1
	1
	1
	0
	1
	0
	0
	0
	4

	3
	1
	1
	1
	1
	1
	1
	1
	1
	1
	2

	4
	1
	0
	1
	1
	1
	0
	1
	0
	0
	3

	5
	1
	1
	1
	0
	1
	1
	0
	0
	0
	3

	6
	0
	0
	0
	0
	0
	0
	0
	0
	0
	5

	7
	1
	1
	1
	0
	0
	1
	0
	0
	1
	4

	8
	1
	1
	1
	1
	1
	1
	1
	1
	1
	3

	9
	1
	1
	1
	1
	1
	1
	1
	1
	1
	3

	10
	1
	1
	1
	0
	1
	1
	0
	0
	0
	4

	11
	1
	0
	0
	0
	0
	0
	0
	0
	0
	4

	12
	1
	1
	1
	1
	1
	1
	1
	1
	1
	4

	total
	10
	8
	9
	6
	7
	8
	5
	4
	5
	


The schools are numbered 1 to 12.   
“0” means NO.  “1” means YES.

Note that some columns combine other columns. Example: the answers in column g combine c and d.  Column h= e and f.
Of course there will be many additional columns such as: has active school health club, has materials.
How to analyse and write this?

· While 9 schools had toilets, only 5 had clean toilets that were used by all girls. 

· Only one third of the schools (4 out of 12) had the minimum needed for an SSHE programme:  functioning water supply, clean toilets that are used. 

· All schools that had water, clean toilets and use by girls had a trained teacher.  This means that the best schools all had a teacher trained for the SSHE program. Only 2 out of the other 8 schools had a trained teacher.  This suggests that training made a difference and/or that it is important to keep trained teachers in the schools. 

· The project officially ended in these schools 2, 3, 4 or 5 years ago.  We might expect that the schools which were assessed as being better would have had programmes that only ended recently. This was not the case.  The time elapsed since the end of the programme does not seem to have had an impact of the quality of the SSHE in the school.  This requires further study, but it suggests that once an adequate school programme has been established, it tends to continue.  In other words, the results of our investments are sustained. 

Training of data collectors/data entry staff
The involvement of other staff in the assessment requires training. They need a good understanding of the assessment, of the questions the assessment tries to answer, of the indicators, of the use of tools etc. It is particularly important that they have a common understanding about quality indicators such as the cleanliness of a latrine. Otherwise one may assess a latrine to be clean, whereas the other assesses it to be ‘so, so’.
Elements of a typical training programme are:

· Background about the assessment; its objectives and methodology;

· Role and responsibilities of the assistants in the research;

· Sampling of households for data collection; description of the sampling procedure and a demonstration;

· Explanation of the data collection tools; 

· How to conduct school surveys through questioning, spot observation, asking for demonstrations and pocket chart voting, including ‘climate setting’ – establishing rapport with the respondents; practical exercises with role-play;

· The difference between non-participatory and participatory methodologies for data collection;

· How to code responses;

· Field practice and testing of tools;

· Adaptation of tools.

How to find out about costs for SSHE

Finding out about costs is important for an assessment of the sustainability of a programme. We can distinguish capital and recurrent costs and in particular the latter   will have to be borne by districts/schools.

Cost items include

· Baseline survey (total costs divided by no. of schools)

· Training:

· Teachers (total costs for training divided by no. of trainees, multiplied by number of teachers of one school). 

· School clubs (same).

· Masons

· Special training for children (cost for one school)

· Supervisors (total costs divided by the no. of schools)

· Village committee/school committee

· Construction of facilities: water, sanitation, other (hand washing, solid waste, drainage).

· Community: labour, staff, cash, time of leaders.

· Materials: promotion/education production and distribution

· NGO’s contracts

· Facilitators/supervisors (transport/% of salary

· National meetings

These costs are a combination of project costs borne by, for example UNICEF, but also community costs and costs of the involvement of government staff.
Recurrent costs include:

· Costs/contribution for operation and maintenance
· Cleaning materials, soap for hand washing
· Refresher training for teachers/School management committee/district or government officials

· Electricity, water

Planning

It appeared that the planning as stipulated in the PCA was too optimistic, in particular in terms of the timing of the fieldwork. School holidays and the rainy season caused a major change in the project planning. The planning in the table below indicates planning of the ‘slowest’ country team. To prevent the team at IRC of getting documents for review at the same time, it is hoped that country team who can do a quicker job will indeed do so and sent their documents as soon as possible.
	No.
	Activity
	Timing

	1
	Make an assessment plan
	Before June 30

	2
	Do the field work in schools, communities, at district or municipal offices and at the national level
	Before November 15

	3
	Data analysis
	Before November 30

	4
	Stakeholder meetings for reflection on analysis and meeting report
	Before December 15

	5
	Prepare country report
	Before January 15

	6
	Draft global report
	Before January 30

	7
	Attend second global project meeting
	Early February


Annexes
Annex I

List of participants 
	
	NAME OF PARTICIPANT
	JOB TITLE
	ORGANISATION
	COUNTRY
	email

	1. 
	Mr. Mamadou Bagayoko
	PO (Education)
	UNICEF
	Burkina Faso
	mbagayoko@unicef.org 

	2. 
	Mr. Soungalo Togola
	PO (WES)
	UNICEF
	Burkina Faso
	stogola@unicef.org 

	3. 
	Mrs. Ouandaogo, Ida Sylvie
	Sociologue
	CREPA
	Burkina Faso
	crepa-burkina@cenatrin.bf 

	4. 
	Mr. Ouedraogo Hade Moussa Francis
	Director 
	Ministry of Education / 
Dept of Basic Education and Literacy
	Burkina Faso
	-

	5. 
	Ms. Mariela Garcia
	Sociologist
	CINARA
	Colombia
	magarcia@univalle.edu.co 

	6. 
	Mr. Francisco Burbano 
	Project Officer 
	UNICEF
	Colombia
	fburbano@unicef.org 

	7. 
	Mr. Mukti Pokharel
	Chief
	Nepal Red Cross Society / Junior/Youth Red Cross (Sanitation)
	Nepal
	jrcdwp@nrcs.org 

	8. 
	Mr. Kamal Adhikari
	Sociologist
	Env. Sanitation Section / Dep. of Water Supply and Sewerage
	Nepal
	ess@most.gov.np 

	9. 
	Mr. Namaste Lal Shrestha
	PO (WES)
	UNICEF
	Nepal
	nlshrestha@unicef.org 

	10. 
	Ms. Tran Thi Thu An
	Senior Project Assistant (WES)
	UNICEF
	Viet Nam
	ttan@unicef.org 

	11. 
	Mr. Pham Duc Nam
	Vice-Director
	Center for Rural Water Supply and Environmental Sanitation / Ministry of Agriculture and Rural Development   
	Viet Nam
	pdnam@cerwass.org.vn   

	12. 
	Mr. Giveson Zulu
	PO (WASHE)
	UNICEF
	Zambia
	gzulu@unicef.org 

	13. 
	Mr. Noah H. Banda
	Sr. Education Standards Officer / School Health and Nutrition Coordinator
	Ministry of Education
	Zambia
	nbanda@moe.gov.zm 

	14. 
	Mr. Ahmard Upakila
	District Programme Coordinator
	Development Aid from People to People (DAPP)
	Zambia
	dapptree@zamnet.zm 

	15. 
	Mr. Henk van Norden
	Sr. Adviser WES
	UNICEF 
	USA
	hvannorden@unicef.org 

	16. 
	Ms. Donna Goodman
	Consultant
	UNICEF 
	USA
	donnalgoodman@aol.com 

	17. 
	Mr. Bill Fellows
	RO WES Adviser
	UNICEF
	Nepal
	wfellows@unicef.org 

	18. 
	Ms. Eveline Bolt
	Senior PO
	IRC
	The Netherlands
	bolt@irc.nl 

	19. 
	Ms. Kathleen Shordt
	Senior PO
	IRC
	The Netherlands
	shordt@irc.nl

	20. 
	Ms. Ingeborg Krukkert
	PO / information specialist
	IRC
	The Netherlands
	krukkert@irc.nl


 Annex II

Invitation letter
Dear colleague,

The SSHE-evaluation workshop is getting close and there are a few things we would like to discuss with you:

Context

It is good to know the context in which this workshop takes place. You may know that it is the start of a half year evaluation process. After this workshop you will have to undertake the field work for data collection. This has to be followed by data analysis and feed-back workshops with stakeholders. Your evaluation report will be an input in the next global project workshop, which is planned to take place in December this year.

Purpose of the workshop

To prepare country coordinators of the SSHE-programme for the participatory assessment of SSHE-6 country programme [see attached file]. The entire assessment intends to answer the following questions:

1. What are the main results of this project in each country at school, district and national levels?

2. What were the major lessons learned (both positive and negative) that may have relevance for SSHE in general? 

3. What particular experiences, strategies, plans, resources or materials are of sufficient quality that, if appropriately adapted, may be useful in other SSHE and education/WES contexts?

Preparatory work

Keeping these questions in mind and the short time we have available for the workshop we would like to ask you to prepare yourself well before coming to the Netherlands.

A poster presentation
We would like you to prepare a poster presentation rather than a power point, since a poster presentation forces you to remain concise and to the point.

· What was the objective of this project? What did you expect from it?

· Which activities did you undertake, how many schools/ districts/communities were involved?

· What is your ‘from the top of your head’ assessment of the results.

· What are the weak and strong points you see with relation to the project?

· Has the project been a stand-alone project or did it become part of a larger SSHE- programme?
You’ll also need to find out

What resources, in terms of time, money and staff you will have available for the follow up, i.e. for the actual evaluation with the schools, the districts etc. You’ll need to get a realistic picture of the available resources in order to make a realistic evaluation plan.

Please bring relevant documents as well as some nice (digital) pictures that you can use to give others an impression of your working environment for example (what the schools look like). Also bring at least one laptop per country team! 
Logistics

Location of the workshop

Please note that the workshop is NOT taking place at IRC! 
The location is:

Hotel de Plataan - Doelenplein 10-11 - 2611 BP Delft. - Tel: (015) 212 60 46

A map is included in the workshop schedule file (see attached). You can also ask at your hotel how to get there.

Eveline or Ingeborg will walk from IRC to Hotel de Plataan on Tuesday morning at 08:30 hours. It’s about 10 minutes from IRC. You are welcome to join us if you like. Please be there on time! 
Hotel booking

You are supposed to book your own hotel. Since June is a very busy month and hotels are difficult to find, we felt it might be helpful if we would start some investigation for you on forehand. We have found two hotels in The Hague that indicated to still have rooms available. See the attached file on hotels.

Please let us know in which hotel you got booked!

Transport

When you arrive in the Netherlands you will land at Schiphol International Airport, which is situated between Amsterdam (approximately 15 kilometers North of Schiphol), and The Hague (Dutch spelling Den Haag, approximately 40 kilometers South of Schiphol). From Schiphol Airport you can reach Delft either by taxi or by train.

Within Delft and other cities in the Netherlands, busses and sometimes trams ride at regular intervals and can take you to your destination. 

More information on tickets, where to buy them, price, etc. can be found in the attached file Welcome to the Netherlands.
Please let us know your flight detail!
Daily allowance

Only lunch will be paid from the workshop budget. All other costs will have to be borne by yourself, so you’ll have to make arrangements with your office

Should you run into any difficulty, don’t hesitate to call. You may call Ingeborg at (015) 2192985 or Eveline at (015) 21929602.

See you soon and warm regards,

Ingeborg, Kathy and Eveline

Annex III
Design and Planning Workshop 

Workshop Schedule

Dates:              
Tuesday 31 May – 3 June 2005 

Venue:             
Hotel de Plataan, Doelenplein 10-11, 2611 BP, Delft. Tel: (015) 212 60 46 
Time:


Tuesday: start 8:30 (walk-in, coffee, tea), closure at 17:00 hours, Wednesday – Friday from 09:00 – 17:00 hours

Participants:
Staff from Government, UNICEF Country Offices and/or Supporting Government personnel and/or NGOs who will implement the assessments 
Project countries:
Burkina Faso, Colombia, Nepal, Vietnam and Zambia. Nicaragua was not able to participate in this meeting.     


Workshop facilitators: From IRC: Eveline Bolt, Kathleen Shordt, Ingeborg Krukkert. 

Workshop Objectives

· To share experiences and results of country projects

· To design and plan the assessments including participatory tools

· To plan data entry, analysis, field preparatory training, data collection, analysis and the use of the study  within each nation

· To become familiar with a range of data collection tools/strategies

4-DAY- SCHEDULE:  assessment of Six-country SSHE Global Study
	Tuesday 31 May
	Wednesday 1 June
	Thursday 2 June
	Friday 3 June

	08:30 – 09:00 hours: walk-in
	08:45 – 09:00 hours: walk-in
	08:45 – 09:00 hours: walk-in
	08:45 – 09:00 hours: walk-in

	Introduction


	Final selection of indicators

Sampling 


	Matching/selection tools: finalized. 

Recording data: spreadsheets

 Simplest case of Excel


	example of analysis

	SSHE Country Poster presentations (with 3 questions).  

Summary of responses to questions
	Tools and methods: with emphasis on participatory strategies

Extractive data collection

Learning about and trying out tools.  By topic for SSHE.
	Preparing the protocols: 

Selecting tools.

Preparing tools, directions and data recording sheets
	Training and protocol 

	13h00 – 14h00    Lunch
	
	
	

	Final presentations. 

Summary
	Continued
	Continued
	Preparation of study plan: including dates and planning for use of results

	How will this assessment be used?
	Learning about and trying out tools for all levels: finalized.

Matching/selection tools
	Preparing the protocols: finalized, posted for review by all participants
	Good luck!


 DAILY SCHEDULE

	DAY 1: Tuesday 31 May   1. Introduction  2. Experience analysis 

	Session
	Time
	Topic 
	Session Objective(s)
	Methodology
	Facilitation Tools/Props

	1
	  9h00 –11h00
	Introduction

· Workshop objectives 

· Context of this workshop

· Personal/professional introductions

· Establishment of house rules

· Expectations


	· Participants become familiar with the workshop and its objectives

· Participants and facilitators become acquainted with one another

· Agreement on things to do & avoid

· Participants define what they expect to gain
	· Brief presentation

· Paired interviews

· Card writing & clustering
	· PPT with workshop objectives; review and record amended objectives

· Coloured cards etc. 

· List is baseline to monitor progress & adjust program

	2
	11h15 – 13h00
	SSHE Country presentations   

.


	· Participants present  their posters on approaches, experiences and results

· Four questions are addressed by each country.  Results are compared highlighting similarities and differences.
	· Preparation of posters

· Individual country presentations
	Questions: 

- Was 6-country study part of larger program or separate?  

- Results; What were some (expected) results of  6-country study?  OR: If 6-country study was part of larger programme, then do you have information about the results of the UNICEF programme, distinguishing it from other programmes?  

-inputs:  What were main inputs to 6-country study  OR what were main UNICEF + other inputs  if 6-country study was part of a larger programme?

- Any special lessons learned?

	
	13h00 – 14h00
	LUNCH
	
	
	

	3
	14h00 – 15h15
	Conclusion of country presentations and summary
	· Participants and facilitators develop an understanding of inputs, positioning and possible key results of study. 
	· conclusions bulleted and distributed next day
	· This information should be used in subsequent development of the plans for the assessment.

	4
	15h30 –16h45
	Possible uses of the study:  


	· Participants plan for the use of the assessment in their countries. 

· 
	· Small group with cards + decisions. 


	· Facilitators ask: best examples of use of information from assessments…

· Note also: Planned uses in part determines the  type of assessment 

	5
	16h45–17h00
	Review and next day. 
	· 
	· 
	· 

	6
	Evening Homework:
	Identifying key indicators:


	· Participants begin to identify the small set of indicators that they wish to include in their study. 
	· Handout showing different indicators
	· 


	DAY 2: Wednesday   1 June   1.   2.  

	Session
	Time
	Topic 
	Session Objective(s)
	Methodology
	Facilitation Tools/Props

	1
	  9h00 –11h00
	Finalization of  indicators
Sampling

	· Participants will learn about criterion referenced  or SMART indicators. 
· Finalize selection of indicators for School, community, sub-district/district, national indicators

· Tentatively identify a sample of schools which ended before 2003, including both the 6-country schools and others (50 to 150 sample size). District interviews also.
	· Small group work

· Posting and presentations stating also why these indicators were chosen
	· Cards on poster paper

· It is important to select a small set of quantifiable indicators. A few  open-ended issues may need to be investigated.



	2
	11h15 – 13h00
	Participatory tools and methods – introduction 
	Observation and scoring of:

1. Physical facilities: water supply; latrines/urinals; handwashing; solid waste
·  indicators of effective use:
· maintenance and management arrangements with teachers and students 

2.  hygiene knowledge and practices of school children

3.  hygiene education approaches and methods with teachers and students (separately)

4 teacher capacity building and use (with teachers)

· Reporting on experiences and quality observations
	· Discussion: begins with question: have you used?
· At least one, or two examples of data collection devises for each 

· Presentations can be done by participants.

· At least 2 tools in each session to be tried out
	· Examples and props needed of data collection methods for each of the main agreed indicators. (demonstration and practice)  
Handout:  directions, different types of data collection



	
	13h00 – 14h00
	
	
	
	

	3
	14h00 – 15h15
	Participatory tools and methods – introduction
	· Continued

5 community participation

in planning and sustaining services 
6 Assessment of institutional support (with teachers, community leaders and parents' representatives

	· continued
	· as above

	4
	15h30 –16h45
	Participatory tools and methods – introduction
	· Continued

District/sub-district assessment.  National

Extractive Data collection
	· 
	· National:  UNICEF staff or partners identify results and find some proof for these.

	5
	16h45–17h00
	
	· Summary:  preparation for next day
	· 
	· 

	
	19h00-20h00
	
	
	
	

	6
	Evening
	Dinner hosted by IRC
	· 
	· 
	· 


SCHEDULE DAY 3 AND 4: DETAILS TO BE DECIDED DURING THE WORKSHOP

	DAY 3     Thursday  2 June   1.   2.  

	Session
	Time
	Topic 
	Session Objective(s)
	Methodology
	Facilitation Tools/Props

	1
	  9h00 –11h00
	· 
	Matching/selection tools: finalized. 

Recording data: spreadsheets

 Simplest case of Excel


	· 
	· 

	2
	11h15 – 13h00
	
	Preparing the protocols: 

Selecting tools.

Preparing tools, directions and data recording sheets
	· 
	· 

	
	13h00 – 14h00
	
	
	
	

	3
	14h00 – 15h15
	
	Continued
	· 
	· 

	4
	15h30 –16h45
	
	Preparing the protocols: finalized, posted for review by all participants
	· 
	· 

	5
	16h45–17h00
	
	· 
	· 
	· 

	
	19h00-20h00
	
	
	
	

	6
	Evening
	
	· 
	· 
	· 


Stores open in The Hague until 21h00

	DAY 4:      Friday   3 June   1.   2.  

	Session
	Time
	Topic 
	Session Objective(s)
	Methodology
	Facilitation Tools/Props

	1
	  9h00 –11h00
	· 
	example of analysis
	· 
	· 

	2
	11h15 – 13h00
	
	Training and protocol (include extractive mistakes) 
	· 
	· 

	
	13h00 – 14h00
	
	
	
	

	3
	14h00 – 15h15
	
	Preparation of study plan: including dates and planning for use of results
	· 
	· 

	4
	15h30 –16h45
	
	Good luck!
	· 
	· 

	5
	16h45–17h00
	
	· 
	· 
	· 

	
	19h00-20h00
	
	
	
	

	6
	Evening
	
	· 
	· 
	· 


Stores open in Delft until 21h00.

Annex IV
Text as copied from poster presentation

BURKINA FASO
What was the objective of this project? What did you expect from it?

Résultants attendus:

Dans les 26 écoles : l’environnement scolaire et l'état de santé des élèves sont améliores; la fréquentation et les résultants scolaires sont améliores; la communauté éducative s’est appropriée effectivement du projet; dans les familles, les règles d’hygiène et d’assainissement sont observées.
Which activities did you undertake, how many schools/ districts /communities were involved?

Etudes de base; ateliers d’information et de plaidoyer; renforcement des capacités des acteurs; sensibilisations avec participation active des élèves et des communautés; activités pédagogiques; mise en place des infrastructures d’eau et d’assainissement dans les écoles et les ménages.
What is your ‘from the top of your head’ assessment of the results.
Changement qualitative dans les comportements et perceptions contribuant ainsi a une amélioration de la santé, de la fréquentation et des résultants scolaires des élèves.
What are the weak and strong points you see with relation to the project?

Forces:

Engagement et appropriation  du projet par les autorités éducatives aux niveaux provincial, local et communautaire

Faiblesses: insuffisance d’infrastructures d’eau et d’assainissement au niveau communautaire; manqué d’une structure formelle de suivi au niveau local; manqué de fonds pour le suivi au niveau local; insuffisance de fonds limitant la mise en secure et le suivi des activités; insuffisance de fonds limitant une planification a moyen terme (3 a 4 ans).
Has the project been a stand-alone project or did it become part of a larger SSHE- programme?

Oui, mais lié a d’autres projets d’éducation (école satellite, alphabétisation, encadrement de la petite enfance).
COLOMBIA
Which activities did you undertake, how many schools/ districts /communities were involved?

Set up a working team/operations team: local and national government teams; education community (headmasters/mistresses, teachers, children and parents; facilitator organisations: cinara, cimder; support institutions

What are the weak and strong points you see with relation to the project?
Strong: Improved facilities:Infrastructure & equipment (training materials, kitchen utensils, fun games). 

Weakness: lack of public policy; lack of staff’s continuity at local level; army conflict in rural areas; local government has budget shortage for investment in schools; there is not financial resources for facilitator’s organisations.

Problems in the schools

Methodology
Punishment and mistreatment are common practice; opinions cannot be given and the pupils do not participate; group work is not encouraged; school infrastructure is not an integral part of the curriculum and pedagogical procedures

Infrastructure
Dirty toilet units, with no water, no focus on gender nor age groups; no recreation spaces; small dark classrooms, with no ventilation; roofs and floors in bad condition; no school restaurant, or a restaurant in bad condition

Equipment
Lack of educational materials; no furniture, or existing furniture is uncomfortable and/or in bad condition; lack of kitchen utensils or a dinner hall

NEPAL

What was the objective of this project? What did you expect from it?

Expectations: provision child friendly watsan facilities; institutionalisation program activities at all levels; development of self monitoring & evaluation mechanisms for uniformity and sustainability; creation –conducive environment. 

Which activities did you undertake, how many schools / districts /communities were involved?

Capacity building; assessment of school & community; planning of improvement; hygiene and sanitation campaign; regular promotion; watsan facilities (school level, little bit on comm.level) 

What is your ‘from the top of your head’ assessment of the results?

School level: Child club became role model and change agent on h&s promotion ; reduced diarrhoeal disease cases among children; increased sanitation coverage and developed hygiene practices; increased enrolment, attendance and reduced drop-out rate of girls; developed leadership & decision making skills of students; develop ownership of school and community 
District level: Developed partnership establishing district SSHE steering committee; developed local level policy and guidelines for smooth program implementation; committed for resources from local bodies; maintained uniformity and standardisation in implementation modality 
National level:Developed partnership through national level steering committee; developed policy, strategy and guidelines for effective implementation; increased commitment from national level concerned partners; initiated to maintain uniformity and standardisation in implementing modality; developed child friendly facilities and life-skill based hygiene education package/tools; invented innovative & creative approaches such as SLTS, Model District concepts, etc. 

What are the weak and strong points you see with relation to the project?

Strong: School is an effective entry point for h&s improvements; students are key agent of change; sshe is the cheapest, easiest, fastest and effective approach; child-club/group is the backbone of the program; emphasis on hardware & software aspects 

Weak: Selection of schools without considering proper criteria; initiation of sshe n many schools without ensuring the capacity of the implementing agencies; no specific consideration (resources) for “poor schools”; less priority given to other facilities (e.g. compound/fencing, school building, furniture, etc) 

Lessons learned: 
Sshe must be scaled up based on district requirements; sshe is moving towards SLTS at impact level; a focus should be given to R&D and social/cultural aspects; encourage local level media and materials; emphasis on integrated approaches is seen essential (total school environment and national level campaign); focus should be given on joint effort concept (PPCP); more focus would be better on child-friendly, joyful learning and life-skills based hygiene education; sshe has generated innovative & creative activities (multiple table, sanitation park, reward, fund raising, etc.)

VIET NAM

What was the objective of this project? What did you expect from it? 

Expected results: child centred programming and life skills education; cap.building (training and materials); sustainability 

Which activities did you undertake, how many schools / districts /communities were involved?

National sshe workshop; baseline survey; material development and training; construction of wes facilities (20 schools in 2000; 30 in 2001); documentation of lessons learnt and model replication. 

What is your ‘from the top of your head’ assessment of the results.

Teachers and students behavioural change; involvement of communities in SSHE; constructed WES facilities are in use; to improve: O&M, training and materials, technical designs. 

What are the weak and strong points you see with relation to the project?

Strong:
consensus from all stakeholders: unicef, MOET, local authorities, communities, teachers and students; new approach to teaching and learning.

Weak
limited number of schools supported.

Has the project been a stand-alone project or did it become part of a larger SSHE- programme?

Started in 2001: National target program on RWSS – separate & for WES; unicef supported CFPE proj (30 schools in 2001/ 200 schools per year; unicef supported RWS project (construction in 70 schools per year)
Started in 2003:
unicef supported ISP (extra curriculum (70 schools per year)
Started in 2004:
WASH in school projects (50 schools in 2004)

ZAMBIA

What was the objective of this project? What did you expect from it?

SSHE/SHN (nutrition) project:
health-related school policies; provision of WASHE facilities; life skills based health education; school based health & nutrition services

Which activities did you undertake, how many schools / districts /communities were involved?

Partnership building; Capacity building; promotion of sshe/SHN practices; facility provision.Presently the project works with 145 schools and 700 villages (30,000 households). 

What is your ‘from the top of your head’ assessment of the results?

Construction of over 8000 community latrines and improved latrine coverage in the area from 25% to 60%; construction of 150 new hand dug wells; rehabilitation of 220 wells; 50 rope pumps in process; construction of more than 300 firewood and smoke reducing stoves. In average; planting of around 500,000 trees; raised the coverage of families reporting washing hand in running water after latrine visit and before meals from 30% to 81%; raised the % of household using dish racks from 30% to 88%. 

What are the weak and strong points you see with relation to the project?

Strong: local materials used: home made tabs in stead of commercial tabs. This lasts longer and is much cheaper; Community approach for school and community WASHE activities works very well; Peer educators are trained on the spot, together with the SSHE coordinating teacher. This gives the children focus from the beginning and make it simple for them to understand their roles and responsibilities.  

Major lessons learned: to get a good standard we need to employ and pay a skilled mason and give the person technical drawings; necessary to assist in siting the right place for latrines; peer educators (who need to take charge and to take action) are not utilised fully by the schools.

Annex V

Examples of tools
V.1. Examples of assessment tools from Kenya, Ghana and India. 

	
	KENYA:  Observation latrine use and maintenance
	
	
	

	1
	Are there separate latrines for lower primary (class 1-3) girls and boys
	 
	Y
	N

	2
	Are there separate latrines for upper primary (class 4-8) boys and girls
	 
	Y
	N

	
	
	
	
	

	
	
	
	
	

	3
	Does the school have water facilities ?.
	 
	 
	 

	4
	Is water available at the water facility ?.
	 
	 
	 

	
	
	
	
	

	
	Look for signs of Latrine use
	
	
	max. score

	5
	Is there a clear path leading to the latrine?
	 
	 
	1

	6
	Are there feaces in the pit?
	 
	 
	1

	7
	Subtotal
	 
	 
	2

	
	
	
	
	

	
	Latrine maintenance
	
	
	max. score

	8
	Is there a superstructure?
	 
	 
	1

	9
	Are the latrine walls from  holes?
	 
	 
	1

	10
	Are the latrine doors/curtain in place?
	 
	 
	1

	11
	Are the latrine floors free from feaces?
	 
	 
	1

	12
	Subtotal
	 
	 
	5

	
	
	
	
	

	13
	Is there a  handwashing place close to the latrines? (Code 1 if less than 20 large steps.. Code 0 if it is more )
	 
	 
	1


GHANA

	Observation   latrine use and maintenance
	
	
	max. score
	

	
	48
	Is the path leading to the latrine clear from weeds?
	 
	 
	1
	 

	
	49
	Is the latrine floor free from visible anal cleansing materials? 
	 
	 
	1
	 

	
	50
	Is the latrine floor free from visible excreta ?
	 
	 
	1
	 

	
	51
	Is the latrine floor free from visible puddles of urine?
	 
	 
	1
	

	
	52
	Latrine pit can be used by children? (means, for example,  that it is not full)
	 
	 
	1
	

	
	53
	Subtotal
	
	 
	5
	

	
	
	
	
	
	 
	

	
	 
	Latrine is maintained and free from major problems?
	
	
	max. score
	

	
	54
	Cover slabs, in place, free from cracks 
	 
	 
	1
	

	
	55
	Squat slabs, in place, free from cracks
	 
	 
	1
	

	
	56
	Vent pipe stable, without wiggling
	 
	 
	1
	

	
	57
	Fly screen exists, seems to be in place
	 
	 
	1
	

	
	58
	Doors in place, can be opened and closed 
	 
	 
	1
	

	
	59
	Walls, free from cracks that can be seen through
	 
	 
	1
	

	
	60
	Subtotal
	 
	 
	6
	

	
	
	
	
	 
	 
	

	Observation Materials for handwashing
	
	 
	 
	

	
	61
	Is water for handwashing available. Handwashing facility is either (a) bowl on a stand or (b) a dual purpose (FUGI) water facility.
	 
	A
	B
	

	
	 
	 
	 
	 
	 
	

	
	62
	Is soap available?
	 
	 
	1
	

	
	63
	Are water and soap within reach of each other?
	 
	 
	1
	

	
	64
	Is hand washing facility within 40 steps of the latrine?
	 
	 
	1
	

	
	65
	Subtotal
	 
	 
	3
	

	
	
	
	
	
	
	

	Observation    Drinking water storage
	
	
	
	

	
	66
	Are receptacles available for storing drinking water?
	 
	Y
	N
	

	If Yes….
	
	 
	 
	
	

	
	67
	Is there water in the receptacles for drinking?
	
	 
	
	

	
	68
	Are all the drinking water receptables covered?
	 
	 
	
	

	
	69
	Is there a ladle for tacking water out, stored so that it can be kept clean?
	 
	 
	
	

	
	70
	Does the water appear to be free from visible particles and mosquito larvae?
	 
	 
	
	

	
	70A
	Where do you fetch the water from?
	 
	
	
	

	
	
	 Let the person talk freely and then tick the source they identify:
	
	
	
	

	
	
	1. Pond
	
	 
	
	

	
	
	2. River
	
	 
	
	

	
	
	3. Dam
	
	 
	
	

	
	
	4. Rain catchment
	
	 
	
	

	
	
	5. Bore hole
	
	 
	
	

	
	
	6. Pipe
	
	 
	
	

	
	
	7. Other
	
	 
	
	

	
	
	PLEASE NOTE: If children can not wash their hands in the school, then check here and omit the demonstration of handwashing in the school.
	
	 
	
	

	Note: Use one sheet for each child.
	
	
	
	

	
	
	Code for child who demonstrated in this school:___________
	
	
	
	

	Demonstration of Handwashing in school
	
	
	
	

	Directions to interviewer for demonstration of handwashing
	
	
	
	

	
	
	Seek permission from Headteacher.
	
	

	
	
	Ask for 8 children per school aged between 9 to 11 years in classes. Go to two classes. Select one  girls and one boy seated in the back of the class and then one girl and one boy seated in the front.
	
	

	
	
	Ask child to show how to wash hands correctly
	
	

	
	
	Do  not correct the child or talk during the demonstration
	
	

	
	
	Praise and thank the child after completing the demonstration
	
	

	
	
	Code this question afterwards.
	
	

	
	
	
	
	
	
	

	
	71
	Child doing demonstration was a girl.
	 
	 
	 
	

	
	72
	Child doing demonstration was a boy
	 
	 
	 
	

	
	
	PLEASE NOTE: If there is no hand washing facility in the school, the team will provide one.  In this case skip questions 72 to 73
	
	
	max. score
	

	
	73
	Can child get all the things needed for handwashing together in less than 1 minute (time it takes to count about 60)
	 
	 
	1
	

	
	74
	Does child use soap on both hands
	 
	 
	1
	

	
	75
	Does child rub both hands in at least 3 different directions
	 
	 
	1
	

	
	76
	Does the child wash hands under running water?  
	 
	 
	1
	

	
	77
	Child did demonstration without prompting from others.
	 
	 
	1
	

	
	78
	Subtotal
	 
	 
	5
	

	
	
	
	
	
	
	

	Questions for girls and boys after demonstration
	
	
	
	

	
	
	When you think of good health, what are the two most important times for handwashing?
	
	
	
	

	
	79
	Do not know
	 
	 
	 
	

	
	
	
	
	
	
	

	
	
	
	
	
	max. score
	

	
	80
	After visiting the latrine
	 
	 
	1
	

	
	81
	Before eating
	 
	 
	1
	

	
	82
	subtotal
	 
	 
	2
	

	
	
	
	
	
	
	

	
	
	Where do boys in the lower classes (P1-2/aged 6 years to 8 years) relieve themselves?  (Let the child answer freely and then code as shown below. Mark more than 1 box if needed.)
	
	
	
	

	
	83
	in the school latrine
	 
	 
	 
	

	
	84
	other places
	 
	 
	 
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	
	
	Where do girls in the lower classes (P1-2/aged 6 years to 8 years) relieve themselves?  (Let the child answer freely and then code as shown below.  Mark more than 1 box if needed.)
	
	
	
	

	
	85
	in the school latrine
	 
	 
	 
	

	
	86
	other places
	 
	 
	 
	

	
	
	
	
	
	
	

	
	
	About the latrines, are they cleaned by 
	
	
	
	

	
	87
	boys in the school?
	 
	 
	
	

	
	88
	girls in the school?
	 
	 
	
	

	
	89
	Is there a planned roster involving boys and girls?  
	 
	 
	
	

	
	
	Ask to see roster to cross check please make comments on what the situation is in the school
	
	
	
	

	
	
	
	
	Y
	N
	

	
	90
	Do you learn about hygiene in Class/School?
	 
	 
	 
	

	
	91
	Can you mention two things related to hygiene you learned in school?
	 
	 
	 
	

	
	
	
	
	
	
	

	
	Remember to Thank the Children!  Have a nice day in the field
	
	


INDIA: QUESTIONS FOR COMMUNITY LEADERS/UNICEF

a. What work has UNICEF supported between 1999 and 2003?

	Type of work
	Part of plan?
	Was it done?
	Period
	Some Details

	
	
	
	From
	To
	

	School hygiene promotion
	YES NO
	YES NO
	
	
	

	School latrine construction/ improvement 
	YES NO
	YES NO
	
	
	

	School water supply
	YES NO
	YES NO
	
	
	

	Educational materials on hygiene & sanitation for schools
	YES NO
	YES NO
	
	
	

	Trainings for school teachers
	YES NO
	YES NO
	
	
	

	Formation of School management committee (or the same with another name)
	YES NO
	YES NO
	
	
	

	Training or orientation for local government
	YES NO
	YES NO
	
	
	

	Training for education personel in district
	YES NO
	YES NO
	
	
	

	Training masons in latrine construction
	YES NO
	YES NO
	
	
	

	Training of children in school hygiene club (or the same by another name)
	YES NO
	YES NO
	
	
	

	
	YES NO
	YES NO
	
	
	

	
	YES NO
	YES NO
	
	
	


b. Schools in the community 

	
	Where UNICEF has made some intervention
	Where UNICEF has not made any intervention

	Number of government primary schools 
	
	

	Number of private primary schools 
	
	

	Other schools (Specify)
	
	


V. 2. Example EVENT PLANNING CHART FOR ASSESSMENTS
Timing and location for Events - Focus Group Discussions (FGDs), School visits and Meetings (with teachers, school children, school management committee, water user groups, water and sanitation committee, poor women, better off women, and poorest men and women)

	
	EVENT
	Date
	Time
	Rough Location

	1
	
	
	
	

	2
	
	
	
	

	3
	
	
	
	

	4
	
	
	
	

	5
	
	
	
	

	6
	
	
	
	

	7
	
	
	
	


· Make sure that the timing for these FGDs are convenient for the school and community men and women expected to attend – and that they are informed about the time and location. 

· Please give them the correct time for each event – and make sure that you start the FGD or survey at that time. 

· Do not make them wait, by giving them a time one hour earlier than the actual start time planned.

V.3. Example EVALUATION OF SCHOOL SANITATION & HYGIENE EDUCATION

V.3.1 GENERAL SCHOOL INFORMATION:  Discussion with head teacher

	Name of Village
	

	Name of District
	

	Name of State
	

	Name of Field Investigator 1
	

	Name of Field Investigator 2
	

	Date of Survey
	


Fill in one sheet for each school in the village.

1. General details

	Type of school

(Circle the correct number)
	Name of School

	1
	Lower Primary  
	

	2
	Upper Primary 
	

	3
	 Other (specify)


	


2. Number of school teachers/school staff

	
	Number of teaching staff/Shiksha Mitra
	Number who received hygiene education? 

	Male
	
	

	Female
	
	

	Total
	
	


Number of people employed by the school to clean the latrines? 
_________

3. Number of primary school children

	
Class 
	Total 
	Girls 
	Boys 

	Lower primary
	
	
	

	Upper primary
	
	
	

	TOTAL
	
	
	


4. Water supply, hand washing and sanitation facilities

Fill in Yes in the right column and row

	
	Facilitated by UNICEF
	By others

	Does the school have a protected water source?
	
	

	Is there a hand pump within the premises? 
	
	

	Is there a water tank within the premises? 
	
	

	Is there soap or ash kept for children to wash hands?
	
	

	Does the school have functioning latrines?
	
	

	Does the school have functioning urinals
	
	


Note: If there are no functioning latrines or urinals, do not ask the remaining questions in this section.

5. Number and type of school latrines

	
	Constructed within project period 
	Constructed before project period

	Traditional pit latrine
	
	

	Pour flush direct pit
	
	

	Pour flush off set single pit 
	
	

	Pour flush off set twin pit
	
	

	Others (specify)


	
	

	Septic tank
	
	


Comments

6. Latrine availability

	
	For Boys only
	For Girls only
	For boys AND girls
	For teachers only
	For all
	Number of boys per urinal/latrine
	Number of girls per urinal/latrine

	Number of urinals
	
	
	
	
	
	
	

	Number of latrines
	
	
	
	
	
	
	


Comments

7. Ratio of children to latrines 

Is the latrine unit built according to UNICEF/state government norms? 
YES 

NO

Example of UNICEF norms:  

<200 children: 
2 urinals + 2 latrine ( 1 for boys + 1 for Girls);  

200–500: 
3 urinals + 2 latrine ( 1 for boys + 1 for Girls);  

>500 children:
6 urinals + 4 latrine ( 2 for boys + 2 for Girls)
V. 3.2. FOCUS GROUP DISCUSSION WITH SCHOOL CHILDREN

	No: of school children present
	No: of teachers present, if any

	Boys 
	Girls 
	Male 
	Female 

	
	
	
	


Hand washing knowledge and habits (for classes IV and V) 

1. Why do children feel it is important to wash your hands? 
· Ask children to write their answers on slips of paper. 

· Ask one boy to collect from all the boys, and one girl to collect from all the girls. 

· These children can then read out from the slips, while another child marks tally marks on the board. (You may have to help them do the first 2 or 3 slips.) 

· When all the slips have been read out and all tally marks have been marked on the board, ask them to total and calculate the percentage of children who gave the ‘right’ answer – i.e., germs – infection in stomach – diseases. 

· Copy these results in this School Scoring Sheet (for our data entry), and also make a copy on a fresh piece of paper and hand it to the teacher at the end (because the information on the blackboard will be wiped away after use).

	GIRLS
	Tally marks 
	TOTAL of tally marks
	Total number of girls in class
	Percentage of answers

	‘Right’ answer
	
	
	
	

	‘Wrong’ answer or No answer
	
	
	
	

	BOYS
	Tally marks 
	TOTAL of tally marks
	Total number of boys in class
	Percentage of answers

	‘Right’ answer
	
	
	
	

	‘Wrong’ answer or No answer
	
	
	
	


Comments 

2. Frequency of hygiene education classes: On average, how many times does the trained teacher/animator conduct hygiene education classes?

	Frequency
	Scores
	Score

	No hygiene education classes held in this school (after UNICEF CEP started)
	0
	

	Hygiene education messages only on special days (e.g., 26 January and 15 August)
	25
	

	Benchmark: Hygiene promotion during morning assembly or prayers 
	50
	

	In addition, hygiene promotion classes are in the weekly time table but not always held
	75
	

	Ideal: Hygiene promotion classes are in the time table and are held at regularly (every week)
	100
	

	Comment 




3. The use of hygiene promotion material and methods
	 Options
	Scores
	Score

	No special materials for hygiene promotion available or used in the school
	0
	

	Booklets and other written material available in school, but not used 
	25
	

	Benchmark: Booklets and other written material used in hygiene promotion and School Sanitation Committees or Clubs formed by children
	50
	

	In addition, special material (games, toys, etc.) are used for hygiene promotion and School Sanitation Committees or Clubs are active
	75
	

	Ideal: Teachers involve children in regular monitoring of school sanitation facilities and in their regular upkeep and maintenance (e.g., reporting and solving problems)
	100
	

	Comment 




4. Hygiene promotion activities by children in their homes and in the community

	 Options
	Scores
	Score

	No hygiene promotion done by children in their homes or in their community
	0
	

	Children participate in rallies and marches through the village community on special days; but nothing more
	25
	

	Benchmark: In addition to rallies and marches, children speak to their parents about the need for good hygiene behaviour (e.g., by requesting access to material like nail cutters, soap and ash), and at least one child reports a change in access to material in their homes.
	50
	

	In addition, most children report change in access to material (e.g., nail cutters, soap and ash) in their homes OR teachers and students have identified and solved at least one community-level hygiene or sanitation problem 
	75
	

	Ideal: In addition, teachers involve children in a regular system to identify hygiene and sanitation problems in their houses or community, and find practical solutions by discussing with the parents, PTA or WatSan committee
	100
	

	Comment 




5. Suggested solutions

Ask the children for practical ways in which their particular problems can be overcome (select a problem you have seen in school hygiene, water, sanitation.  Write question and answer below)

Suggestions made (if applicable)

V. 3.3. OBSERVATION OF PRIMARY SCHOOL SANITATION FACILITIES

To be done with school children on a walk to observe the school latrine complex, water supply and hand washing facilities.

If there is no functioning latrine or urinal, do not ask this question! 

1. Functioning of School Latrines
	Options
	Scores
	Score

	Latrine exists but are not functional or not being used 
	0 
	

	Latrine exists and is in use but they are dark, smelly and soiled with excreta
	10
	

	Latrine exists and is in use, with adequate daylight, but soiled with excreta. No water soap or ash for hand washing with easy reach.
	 25
	

	Benchmark: Latrines are clean (no excreta in pans, walls or floor) and protected against misuse (e.g., locked after school hours)
	50 
	

	In addition, there is water, soap or ash for hand washing within easy reach of the children
	75 
	

	Ideal: In addition, Latrines are child friendly (e.g., pans are smaller, colourful walls, etc.)
	100 
	


Comments 
2. Functioning of School Urinals
	Options
	Scores
	Score

	Urinals exists but are not functional or not being used 
	0 
	

	Urinals exist & in use but they are dark, smelly and full/blocked (urine on the floors)
	25
	

	Benchmark: Urinals are clean (no urine stagnant on floor); 
	50 
	

	In addition, no stagnant urine outside the urinal room AND there is water, soap or ash for hand washing within easy reach of the children 
	75 
	

	Ideal: In addition, Urinals are child friendly (e.g., lower height, colourful walls, etc.) 
	100 
	


Comments 
3. Who cleans the latrines?  
A. Students
B. Caretaker
C. No one cleans regularly

Comment 
4. Latrine and Urinal Operation & Maintenance 

	Options 
	Scores


	Score 

	Latrine/urinal exists and in use but not being maintained or cleaned - no cleaning materials present 
	0
	

	Latrine/urinal exists and in use, cleaning materials present and latrine/urinal not soiled with excreta or stagnant urine
	25
	

	Benchmark: Latrine/urinal is functioning and clean; there is a system for cleaning latrines/urinals (either by caretaker or by school children) with adequate materials (e.g., water, soap and broom) 
	50
	

	In addition, there is a maintenance fund for latrine management enough to buy soap, brooms etc. and pay the caretaker 
	75
	

	Ideal: In addition, the task of cleaning or maintaining latrines/urinals is shared equally among girls and boys, and of all socio-economic groups 
	100
	


Reason for score with examples
5. Problems in using latrines 
Circle the correct numbers and write your comments. 
There can be more than one problem.
	Options


	Code


	Comments 



	Latrine is locked when children need to use it
	1
	

	No separate latrine unit for students; have to share with teachers 
	2
	

	No separate latrine unit for boys and girls; have to share both 
	3
	

	No water available nearby for flushing or handwashing (e.g., needs to be carried from water point, etc.)
	4
	

	No soap or ash available regularly for hand washing
	5
	

	Other (specify) 


	6
	


Observations, if any
6. Problems in school water supply
Circle the correct number and write your comments.
There can be more than one problem.

Go with the children to the school water point and jointly observe and score the problems with the water point. If there is no water point in the school, do not ask this question.

	Options


	Code


	Comments 



	Water is not always available (e.g., water point goes dry in summer, always under repair, not functional, tap broken or pipe blocked, etc.)
	1
	

	No drain/soakpit from water point
	2
	

	Drain exists but is blocked
	3
	

	Other (specify) 


	4
	


Observations, if any

V. 3.4. OBSERVATION OF HYGIENE BEHAVIOUR IN SCHOOLS

· Buy some foodstuff (e.g., samosas, puris, etc. NOT sweets) for the school children from the Rs. 500 per village that in the evaluation budget. 

· Tell schoolteachers that you would like to distribute these during the school, but to send out Class IV and V students separately. 

· When they assemble, tell them some snacks are going to be served, and observe their hand washing behaviour. 

· Use tally marks to fill in the sheet below and calculate percentages at the end of the exercise. 

· At the same time, observe the children’s hand washing behaviour when they use the latrines during this break. For example, two team members can observe girls and boys separately in their latrines, and the other team members can observe the hand washing behaviour before eating the food.

· After children of class IV and V have finished eating, call the other children to eat the rest of the foodstuff.

· During this time, copy the results on to the attached sheets and give it to a class IV and V girl and boy to read out to the other children when they have assembled.

· Leave these sheets (given separately below) with the teacher or put it up in the classroom. 

1. Handwashing before eating
	GIRLS
	Tally marks 
	TOTAL of tally marks
	Total number of girls in class
	Percentage of answers

	Not washing hands before eating
	
	
	
	

	Washing hands with water only
	
	
	
	

	Washing hands with soap or ash
	
	
	
	

	BOYS
	Tally marks 
	TOTAL of tally marks
	Total number of boys in class
	Percentage of answers

	Not washing hands before eating
	
	
	
	

	Washing hands with water only
	
	
	
	

	Washing hands with soap or ash
	
	
	
	


Comments 

2. Hand washing after latrine use

	GIRLS
	Tally marks 
	TOTAL of tally marks
	Total number of girls in class
	Percentage of answers

	Not washing hands after latrine use
	
	
	
	

	Washing hands with water only
	
	
	
	

	Washing hands with soap or ash
	
	
	
	

	BOYS
	Tally marks 
	TOTAL of tally marks
	Total number of boys in class
	Percentage of answers

	Not washing hands after latrine use
	
	
	
	

	Washing hands with water only
	
	
	
	

	Washing hands with soap or ash
	
	
	
	


Comments 

V.3.5. PRIMARY SCHOOL HYGIENE AND SANITATION RATING SHEET

	Name of School
	
	Name of Village
	

	Classes Assessed
	
	Date of Assessment
	


1. Handwashing before eating
	GIRLS
	Number of girls with this behaviour
	Total number of girls in class
	Percentage of answers

	Not washing hands before eating
	
	
	

	Washing hands with water only
	
	
	

	Washing hands with soap or ash
	
	
	

	BOYS
	Number of boys with this behaviour
	Total number of boys in class
	Percentage of answers

	Not washing hands before eating
	
	
	

	Washing hands with water only
	
	
	

	Washing hands with soap or ash
	
	
	


2. Hand washing after latrine use

	GIRLS
	Number of girls with this behaviour
	Total number of girls in class
	Percentage of answers

	Not washing hands before eating
	
	
	

	Washing hands with water only
	
	
	

	Washing hands with soap or ash
	
	
	

	BOYS
	Number of boys with this behaviour
	Total number of boys in class
	Percentage of answers

	Not washing hands before eating
	
	
	

	Washing hands with water only
	
	
	

	Washing hands with soap or ash
	
	
	


V. 3.6. FOCUS GROUP Interview WITH TEACHERS ALONE

1. General

	
	No: of teachers 
	No: of teachers with hygiene promotion training

	
	Total
	Present
	Total
	Present

	Male
	
	
	
	

	Female 
	
	
	
	

	Comment 




2. Details of training

	
	Training on?
	Supported by UNICEF?
	Year of training

	1
	
	YES   NO
	

	2
	
	YES   NO
	

	3
	
	YES   NO
	

	4
	
	YES   NO
	


3. Effectiveness of training

	Options
	Score
	Score

	None of the teachers took the training seriously and did not learn anything
	0
	

	Even those who attended seriously could not learn much (e.g., badly organised, bad trainers, no educational material or poor quality material, etc.)
	25
	

	Benchmark: All those who attended seriously learnt the skill sufficiently, at least 1 is using it effectively, and good quality educational material has been provided and is being used
	50
	

	In addition, teachers have prepared their own locally-relevant lessons and educational materials for hygiene promotion
	75
	

	Ideal: In addition, they have attended refresher trainings 
	100
	


Reason for score
4. Use of training in school
	Options


	Scores
	Score

	No hygiene education classes held in this school (after UNICEF programme started)
	0
	

	Hygiene promotion only on special days (e.g., 26 January and 15 August) or only during morning assembly or prayers
	10
	

	Hygiene promotion classes are in the time table but not always held
	25
	

	Benchmark: Hygiene promotion classes are in the time table and are always held
	50
	

	In addition, teachers have involved children in at least one extra-curricular activity within the school on hygiene promotion 
	75
	

	Ideal: Teachers involve children in regular monitoring of school sanitation facilities and in their regular upkeep and maintenance (e.g., reporting and solving problems)
	100
	


Reason for score
5. The use of hygiene promotion material and methods

	Options
	Scores
	Score

	No materials for hygiene promotion available or used in the school
	0
	

	UNICEF provided booklets and other written material available but not used 
	25
	

	Benchmark: UNICEF provided booklets and other written material are available and are used in hygiene promotion 
	50
	

	In addition, special material (games, toys, etc.) are used for hygiene promotion
	75
	

	Ideal: Teachers are using their own locally-relevant lessons and educational materials for hygiene promotion
	100
	

	Comment 




6. Hygiene promotion activities by children in their homes and in the community

	 Options 
	Scores
	Score

	No hygiene promotion done by children in their homes or in their village 
	0
	

	Children participate in rallies and marches through the village on special days; but nothing more
	25
	

	Benchmark: In addition to rallies and marches, children speak to their parents about the need for good hygiene behaviour (e.g., by requesting access to material like nail cutters, soap and ash), and at least one child reports a change in access to material in their homes.
	50
	

	In addition, most children report change in access to material (e.g., nail cutters, soap and ash) in their homes OR teachers and students have identified and solved at least one community-level hygiene or sanitation problem 
	75
	

	Ideal: In addition, teachers involve children in a regular system to identify hygiene and sanitation problems in their houses or village, and find practical solutions by discussing with the parents, PTA or WatSan committee
	100
	

	Comment 




7. Awareness of hygiene and sanitation issues 

	Options
	Scores
	Score

	Cannot recall any of the 7 (or 10) components of the hygiene awareness programme
	0
	

	Can recall some but not all of the 7  (or 10) components of the hygiene awareness programme
	25
	

	Benchmark: Can recall all of the 7  (or 10) components of the hygiene awareness programme
	50
	

	In addition, can explain some of these components in detail and correctly
	75
	

	Ideal: Can recall all of the 7  (or 10) components and explain all in detail and correctly
	100
	


Reason for score
8. What kind of support do teachers get from district education officials?

	Options
	Scores
	Score

	No support (no training, no visits, no materials, no funds, etc.) during the UNICEF project period
	0
	

	Officials have organized training for school teachers but have not visited the school visit, and have given no other support
	25
	

	Benchmark: Officials have organized district-level teacher training, and inspected the school watsan facilities at least once during the UNICEF project period
	50
	

	In addition, officials have made sure that adequate amounts of UNICEF-provided educational material are available to teachers
	75
	

	Ideal: In addition, officials have responded to specific requests by teachers and made funds available for improving hygiene behaviour and watsan facilities in schools
	100
	


Reason for score
9. What suggestions do teachers have for improving water & sanitation facilities in the school? 

	Teachers’ suggestions

	1
	

	2
	

	3
	

	4
	

	5
	


V. 3.7. FOCUS GROUP DISCUSSION WITH SCHOOL MANAGEMENT COMMITTEE/ PARENT TEACHER ASSOCATION/ VILLAGE EDUCATION COMMITTEE 

1. Which year was the School Management Committee (SMC)/Parents Teachers Association (PTA)/Village Education Committee (VEC) established? _________

2. Profile of Members

	
	Name
	Designation
	Male/

Female?
	BPL? 
	SC/ST?
	No: of trainings 

received
	Present?

Yes/No

	1
	
	
	
	
	
	
	

	2
	
	
	
	
	
	
	

	3
	
	
	
	
	
	
	

	4
	
	
	
	
	
	
	

	5
	
	
	
	
	
	
	

	6
	
	
	
	
	
	
	

	7
	
	
	
	
	
	
	


3. Details of Latrines/Urinals constructed Put a tick mark in the right column
	Issue
	Answer
	Some Details

	Did funds for construction come from government?
	YES    NO
	

	Did PTA/local government give funds to construct the latrine?
	YES    NO
	

	Was it constructed by a mason trained by the project?
	YES    NO
	

	Did anyone supervise & check quality of construction?
	YES    NO
	

	Comments 




4. Details of financial operations of the SMC/PTA/VEC
	Issue
	Some Details

	When was the community contribution fund started?
	

	What is the contribution amount? 
	

	What is the frequency of collection?
	

	How much money is there in the bank account now?
	

	Approximate total cost of building latrine (incl. labour)
	

	Comments




5. What is the nature of support for SMC/PTA for O&M of school WatSan facilities?

	Options
	Scores
	Score

	No support from Watsan committee or panchayat (no meetings, no visits, etc.)
	0
	

	Some support from Watsan committee (meetings and visits), but no training organized for teachers or SMC members
	25
	

	Benchmark: Support from WatSan committee (meetings, visits, organization of trainings, minor repairs, etc.) 
	50
	

	In addition, funds from Panchayat or WatSan committee for O&M of facilities
	75
	

	Ideal: Support from Panchayat and WatSan Committee for refresher trainings and expansion of existing water and sanitation facilities
	100
	


Reason for score
6. What measures have been taken by SMC/PTA/VEC to promote hygiene & sanitation in the school under the UNICEF program?

	Issue
	Yes/No
	Details

	Garbage pit
	
	

	Wastewater disposal 
	
	

	Latrine availability & use
	
	

	Water supply
	
	

	Personal hygiene
	
	

	Health check ups
	
	

	Other (specify)
	
	

	Comments




7. Do SMC office bearers (OB) (President/Secretary) take decisions after consulting members?

	Options
	Scores
	Score

	OB take all decisions on their own; group not aware of decisions or rules
	0
	

	OB have taken some decisions on their own (maybe against the rules), explain to the group, and the group is not happy (do not agree with) or not aware
	25
	

	Benchmark: Even if OB takes decisions on their own, they explain to the group later and the group is aware and happy with (agree with) these decisions 
	50
	

	OB take all decisions only after consulting group members, who are aware and happy about (agree with) the decisions
	75
	

	Ideal: Formal rules are always followed, all group members are consulted, aware and happy with (agree with) all decisions
	100
	


Reason for score
8. What is the nature of participation of poorest women in SMC/PTA/VEC decision-making? 
NA
	Options
	Scores
	Score

	They are group members, but do not attend meetings 
	0
	

	They attend meetings, but do not speak
	25
	

	They attend, speak and can influence decisions that affect them – but no such situation has come up so far 
	40
	

	Benchmark: They speak up on issues concerning them, and have influenced at least one decision concerning them
	50
	

	They speak up even on group issues and have influenced at least one group decision
	75
	

	Ideal: They speak up on all issues and influence decisions – just like men 
	100
	


Reason for score

9. What is the nature of participation of better off/upper caste women in SMC/PTA/VEC decision-making?

NA
	Options
	Scores
	Score

	They are group members, but do not attend meetings 
	0
	

	They attend meetings, but do not speak
	25
	

	They attend, speak and can influence decisions that affect them – but no such situation has come up so far 
	40
	

	Benchmark: They speak up on issues concerning them, and have influenced at least one decision concerning them
	50
	

	They speak up even on group issues and have influenced at least one group decision
	75
	

	Ideal: They speak up on all issues and influence decisions – just like men 
	100
	


Reason for score
10. What is the nature of participation of poorest men in SMC/PTA/VEC decision-making?
NA
	Options
	Scores
	Score

	They are group members, but do not attend meetings 
	0
	

	They attend meetings, but do not speak
	25
	

	They attend, speak and can influence decisions that affect them – but no such situation has come up so far 
	40
	

	Benchmark: They speak up on issues concerning them, and have influenced at least one decision concerning them
	50
	

	They speak up even on group issues and have influenced at least one group decision
	75
	

	Ideal: They speak up on all issues and influence decisions – just like the others
	100
	


Reason for score

11. How are conflicts (e.g., on spending money, site selection, distribution of work, etc.) resolved in the SMC/PTA/VEC? 

	Options
	Scores
	Score

	Committee not functioning due to conflicts between members
	0
	

	Committee functioning; but conflicts exist
	25
	

	Benchmark: Committee functioning, without major conflicts coming up so far
	50
	

	Committee functioning without major conflicts now, and have successfully resolved at least one major conflict in the past
	75
	

	Ideal: All conflicts have been successfully resolved till now 
	100
	


Reason for score

What suggestions does the committee have for improving the school programme?

V4. Four Star School – for MONITORING INDIA

Directions:  Score this card jointly by with the school team during school visit.  



Supervisor keeps one card.  One copy is for the school.

Name of School, 

Gram Panchayat, Block:____________________________________________________


	Place a  star ( if school has fulfilled all indicators in a box 


	Indicators
	Visit 1
	Visit 2
	Visit 3
	Visit 4
	Visit 5

	Education for hygiene + sanitation 
	
	
	
	
	

	· Hygiene is taught in class. (example: why handwashing and how to use of toilets)
	
	
	
	
	

	· Teachers and SMC or PTA are trained.
	
	
	
	
	

	· Children and teachers have activities to give parents information on sanitation and hygiene.
	
	
	
	
	

	Facilities exist
	
	
	
	
	

	· Safe drinking water all school year, at least one liter of water per day for each child. 
	
	
	
	
	

	· Toilets and urinals separate for girls and boys with water for self-cleaning
	
	
	
	
	

	· Convenient handwashing facilities nearby the toilets and urinals  
	
	
	
	
	

	Facilities are used. 
	
	
	
	
	

	· All girls and boys use the toilets and urinals 
	
	
	
	
	

	· All girls and boys wash hands with soap or ash after defecation and before eating.  (ask them or observe)
	
	
	
	
	

	Facilities are clean and maintained.
	
	
	
	
	

	· Clean classes and school compounds (waste is disposed and waste water is drained)
	
	
	
	
	

	· Boys and girls both work equally to collect water and clean their own school toilets and urinals
	
	
	
	
	

	· If water is stored in school, contains are cleaned, covered and there are ladles/cups. 
	
	
	
	
	

	· If school provides food, it is prepared with safe water by the cook who washes hands before preparing and serving. Plates are clean. 
	
	
	
	
	

	Is this a 1-star, 2-star, 3-star or 4 star school? 
	
	
	
	
	



[image: image1]
Definitions:


Hygiene means personal, school and household cleanliness. Hygiene behaviours in schools include: keeping drinking water safe, cleaning and repairing water sources, toilets and handwashing facilities.  It means always having clean practices such as using latrines and urinals, washing hands before eating and after going to the toilet, washing face, bathing and wearing clean clothes.


Activities in the home and community can include: helping younger brothers and sisters to wash or learn to use a toilet, helping keep the home clean, making a survey of dirty/unhealthy places in the neighbourhood or market, telling parents about what is learned in school on sanitation.
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