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1. Relevance: Risks and 
Opportunities



1. Relevance: Risks and 
Opportunities

• Diarrhoeas: 2.5 million deaths/yr; they account 
for 1/5th of all deaths of children < 5, most of 
these deaths are preventable [ WHO, 2003]

• Handwashing with soap at critical times: 43% 

less diarrhoeas and also less acute respiratory 

infections, 1st cause of death from infectious 

diseases in children [Cairncross& Valdmanis, 2006]

• Sanitary toilets and hygienic use can reduce 

diarrhoeas by 36% [Caircross& Valdmanis, 2006]

• Fly control at toilets, food etc. can reduce 

diarrhoeas by 23% and prevent blindness from 

trachoma, the 2nd leading cause, c. 150 million 

cases, 6 million blind. Most infections in children

• Improved WASH can reduce dracunculiasis by 

78%, schistosomiasis by 77% and trachoma by 

27-50%, intestinal worms by 28%



2. Integration in existing 
education curricula

• Health and environmental 
education can be a special subject 
and/or be taught as part of reading, 
writing, arithmetic, geography, 
science, home economics, social 
studies, etc.

• Adjust  methods and contents to 

the Child Development Cycle: what 

are their needs and interests at a 

certain age?

• Participatory methods of learning: 

stories/songs,  -making,  games,  

artwork, groupwork & assignments 

make learning enjoyable

• No need to use expensive tools & 

materials   



3. Links with broader values 
and skills

• Lessons on health & environment 
offer excellent opportunities to 
develop also social and spiritual 
knowledge, values, norms and 
practices through group work, 
upkeep of hygiene, sharing with 
parents and siblings, community 
work, etc.

• Examples are Life-skills based 

education (UNICEF, IRC), Value-

based education (UN-Habitat), 

WHO's Skills for Health, Child-to-

Child programme

• Practicing  in school is essential 

part of internalising values, norms 

and habits



3. Links with broader values 
and skills
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4. Monitoring and Evaluation 

• Baseline data on conditions help to 
identify problems, plan 
improvements, monitor progress 
and evaluate results/impact

• Indicators, such as soap & water 

for handwashing, and scales, e.g. 

from scenario 1 to 5, help create 

quantitative data collection on 

practices

• Students enjoy measuring 

conditions in school & at home & 

learn hands-on calculation & 

statistical skills on local situations

• Plan for simple, participatory 

school/district/project/programme 

data base from the start





4. Monitoring & Evaluation

39%

32%

22%

5%

2%

0: No hygiene promotion done by children in their homes or in

their village

25: Children participate in rallies and marches through the village

on special days; but nothing more

50: Benchmark: In addition to rallies and marches, children speak

to their parents about the need for good hygiene behaviour (e.g.,

by requesting access to material like nail cutters, soap and ash),

and at least one child reports a change in access to mat

75: In addition, most children report change in access to material

(e.g., nail cutters, soap and ash) in their homes OR teachers and

students have identified and solved at least one community-level

hygiene or sanitation problem 

100: Ideal: In addition, teachers involve children in a regular

system to identify hygiene and sanitation problems in their

houses or village, and find practical solutions by discussing with

the parents, PTA or WatSan committee



5. Working with communities

• Children have spread knowledge, 
information and good practices effectively  to 
parents and siblings

• Account for cultural acceptability and parent-

child relations, though (Example of cooking 

pot as toilet)

• Parents and communities support schools in 

improving water supply, sanitation and 

handwashing provisions

• Inspiring examples: SLTS in Nepal and 

Pakistan, Child-to-child programmes, 

Escuela Nueva in Colombia, Peru, 

Venezuela, etc.

• In outreach, take into account the  

differences between school & home facilities



6. Conclusion

• Good sanitation& hygiene and protection of water & the environment are 
common to all faiths

• Faiths and school education can mutually reinforce strong values and good 
attitudes & practices to protect the environment & the most disadvantaged

• Faith-based schools can play a huge role, as globally almost 60% of 
education is faith-related

• Materials and reference programmes are widely available

• Next Steps: What happens after the Guide? 

Is it desirable and possible to develop a movement/programme for schools 
specially adjusted to and implemented by the Faiths?


